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Beacon Hill School  

 

Autistic Spectrum Condition  Policy 
 

 

 
 

This policy links to article 3, 23, 28 and 28 of Rights respecting schools. 

In particular Article 3, this policy strives to ensure that the best 

interests of the child must be a top priority in all things that affect 

children. 
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Beacon Hill’s Mission statement is 

 

“ Inspire, Challenge and Educate “. 

 

This statement reflects the work and aims for all of our students 

regardless of their Special Educational Needs (SEN).   

 

Below are the school aims and how our provision for pupils with Autistic 

Spectrum Conditions addresses / achieves these aims.   

 
Beacon Hill is a creative, enterprising innovative, community and this policy 

links to all of the aims of the school in which we all:  
  

• Develop learning for life, lifelong learning and Are happy, healthy and 

heard  

Staff work as a team to promote, recognise and reward positive 

behaviour through a variety of individual and whole school reward 

systems. Staff will work as a team to support each other’s understanding 

of the individual needs and behaviours of the students. Staff support the 

students through careful planning and preparation but at the same time 

promote and allow as much independence and creativity possible. The 

celebration of pupils’ achievements across the curriculum is celebrated 

across the whole school. The basic principles of empathy and respect are 

taught and promoted throughout our daily curriculum. It is an important 

principle at Beacon Hill that pupils have the right to equal access to the 

curriculum whatever their gender, race or disability. The equal 

opportunities policy details ways in which this equal of opportunity is 

ensured and monitored. Every pupil at Beacon Hill is included in all 

aspects of curricular activities and has opportunities to be involved in 

extra -curricular events. Staff work in conjunction with families, a multi-

disciplinary team and the young person themselves to develop an 

understanding of the young person in regards to their needs and wishes. 

Staff promote pupil voice whenever possible using individually 

differentiated communication systems to do this. Using this information 

staff work to develop strategies to enable the young person to ensure 

positive outcomes / success,   academically, emotionally and socially both 

in the short and in the long term.  
 
 

• Widen aspirations through innovative technology  
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ICT provides motivating and rewarding experiences where programs are 

tailored to individual needs. Success and achievement through ICT 

activities and the production of good quality results enhances in pupils a 

sense of their own worth. The creation and implementation of a bespoke 

Beacon Hill assessment tool for Technology and computing has supported 

the teaching an learning and there development of our students ICT 

skills/ learning opportunities. The development of ICT capability 

enhances pupils’ self-advocacy skills by enabling them to present 

effectively. Beacon Hill School reviews and updates access devices and 

software regularly, thus providing opportunities for every member of the 

school community to access ICT, regardless of race, disability, gender, 

age or any other factor. Handling and communicating information 

features highly in the ICT Programme of Study, and is taught throughout 

the school. For pupils with complex learning disabilities, ICT devices can 

provide a means through which effective communication can take place 

which in turn promotes pupil voice and positive behaviours.  

 

• Empower families 

We actively develop parental partnerships for the benefit of the pupils. 

As a school we work closely with parents /carers/siblings so the 

challenges are shared and there is an open agreement and 

acknowledgement of the interventions needed. Parents are the heart of 

the development of each student’s Education Health Care plan which 

outlines the desired outcomes and annual targets for their child, 

ensuring that the individuals’ and family’s needs/ plans  are recognised, 

valued and supported within the plan itself. The positive behaviour 

management plans written for their child  are discussed and agreed with 

parents at least annually. Families, including the young person as much as 

possible, are consulted at least annually in regards to the short term 

and long term aims / aspirations for their child in regards to both 

academic and social skills/ opportunities. School staff consult and 

support parents/ families in regards to specific needs e.g. behaviour e.g. 

providing social stories, token rewards, support and training. School 

employ a Pastoral Lead who’s aim is to support both parents and 

students. Providing a point of contact in school and valuable information 

in regards to support and safeguarding.  
 

• Communicate effectively  

Communication is an especially important part of the curriculum and has a 

specific whole school emphasis. Each individual student will be provided 

with an appropriate method of communication individual to their needs 

e.g. PECS / IPAD- Proloquo 2Go programme etc. School have begun to use 

the SCERTS approach to identify the communication stage of each 

student and therefore identify and set appropriate targets for the 
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student e.g. set desired and annual outcomes and therefore PLPS targets. 

Two staff have completed the training and have begun cascading 

information to all staff as well as supporting others using this training.  

NHS Speech therapists services continually work with and support staff 

to ensure that communication is taught, used and developed in every 

aspect of daily life both in and out of school.  Staff will meet with the 

multi-disciplinary team each term and set joint targets for each 

individual student. Additionally NHS Speech therapists work with 

students in both 1-1 and group work sessions when appropriate.   

We adopt assessment practices, including the creation and 

implementation of our Beacon Hill communication and language 

assessment tool, which will enable us to and always strive to present each 

student with appropriate communication systems.  Across the whole 

school we use Team Teach positive handling strategies to help staff and 

students recognise and understand the communicative nature of 

behaviour. Peer to peer interaction is encouraged and planned for at 

every opportunity. 

Students are taught to use communication in a variety of contexts and or 

a variety of means. Teaching activities take place both within school and   

out in the community helping students to generalise their skills as well as 

learn to communicate with a variety of communicative partners.   
 

• Maximise independence  

We value the development of pupils’ self-esteem, confidence and 

awareness of themselves and others as well as academic success. As a 

school we aim to provide our students with knowledge and confidence in 

the world around them. We teach strategies to help the young people 

cope and succeed in a non-ordered world, providing confidence and 

knowledge of everyday life.  Therefore promoting calm and self-control in 

the young people. The curriculum and individual support plans focus upon 

the transfer and maintenance of skills across a variety of settings, 

prompting independence across a variety of settings/aspects of the 

young persons life.  We provide opportunities to help each individual 

develop a sense of worth and an ability to communicate their needs and 

wishes.  Alongside the teaching of the curriculum, importance is given to 

individual behaviour management plans in conjunction with the use of 

sensory diets. These support protocol help support the students in their 

development of the self-management of their own behaviour and 

therefore increase confidence when dealing with others, raising their 

self-esteem and therefore their ability to learn.   
 

       Nurture core values of respect and friendship and Ensure        

       inspiring positive partnerships. 

Beacon Hill’s curriculum is defined by the school’s ethos. This Hidden 

Curriculum is the part of the curriculum which helps us to meet all our 
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aims but not in a specific way. It seeks to develop the students socially 

so that they know right from wrong and can take responsibility for 

themselves and develop their social understanding. It is this part of the 

curriculum which can only succeed if staff, parents and governors work 

together towards agreed aims. Indeed this “ethos” was an important 

feature in the decision about the school aims. The Hidden Curriculum is 

demonstrated by every reaction or statement of every member of staff, 

parent or governor to any situation and its impact on students should 

never be underestimated.   

School aims to provide all pupils and staff in school, an environment that 

allows them to be safe and happy and ready to learn and work.   

 “High quality relationships between adults and children lie at the heart 

of all successful teaching” Potter and Whittaker (2001).  

 

• Extend confidence  

When teaching any student, using their strengths to help them build upon 

their areas of difficulties is important. The student must see themselves 

in a positive light. Staff ensure their teaching in a positive way to give 

the child confidence in themselves. Alongside the teaching of the 

curriculum importance is given to individual positive behaviour 

management plans in conjunction with the use of sensory diets. The use 

of SCERTS and our bespoke PSHE curriculum/ assessment allows the 

focus upon the recognition, understanding and development of regulation 

strategies in regards to their young people emotions. Promoting 

confidence and independence.  

The use of persistence not instance allows and supports a positive 

outcome and there postie building block/ experience from which to build. 

These support protocol help support the students in their development of 

the self-management of their own behaviour and therefore increase 

confidence when dealing with others, raising their self-esteem and 

therefore their ability to learn.  Staff will work with the students to 

help them regain self-control and develop their    communication skills 

reducing the incidences of challenging behaviour and therefore increasing 

an individual’s self-esteem and confidence in themselves as a member of 

the school community. As a school we strive to encourage good behaviour 

through a mixture of high expectations, clear policy and an ethos which 

fosters discipline and mutual respect between pupils, and  between staff 

and pupils. 
  

    Promote inclusive communities  

• Beacon Hill strives to provide an inclusive community both in and out 

school. The aims of this inclusion are;  

• To develop pupils social skills.  

• To develop peer interactions.  
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• To enhance pupils self esteem  

• To develop pupils learning across the curriculum through effective 

differentiation.  

• To enhance the professional skills of staff in a range of classes and 

schools.  

• To develop pupils independence skills in particular their ability to work 

without adults.  

• To enable pupils to learn from appropriate peer role models.  

• To enable pupils to develop their communication skills.  

• To enable pupils, especially those with ASC, to develop flexibility of 

thought.  

• To enable pupils in mainstream settings to develop their awareness of the 

skills, strengths and  needs and learning of people with disabilities.  

• To enable the local community to develop their awareness of the skills, 

strengths and needs and learning of people with disabilities.  
 

 

The inclusion takes place for all students at a level differentiated to 

their needs and wishes. It takes place in school, in main stream schools 

and in the local community. Pupils at Beacon Hill need the chance to 

develop their learning in the local community and to take full part in that 

community. Currently we do this in a variety of ways. See Inclusion policy 

for further details. Individual positive behaviour plans, support protocol 

and risk assessments allowing students to access as many of these 

opportunities as possible. Beacon Hill also welcomes the local community 

into school through various activities e.g. Christmas Fayre, family days as 

well as our weekly café ran by Key stage four students. This opportunity 

allows the local community to see and value the good work and behaviour 

displayed by our students across school  
 

• Celebrate and extend creativity  
  

The celebration of pupils’ achievements across the curriculum is vital for 

their success and for their learning. The schools system of stickers and 

Beacon awards and certificates values the work that pupils do across the 

full range of their curriculum. The students will be given a reward for 

achievement that is appropriate and meaningful to them as an individual 

taking into consideration their age, ability and motivators.  

Even though it can be difficult to record and measure progress made in 

social relationships, social understanding, flexibility and understanding, 

pupils will have these and other achievement recognised in the usual 

ways, badges, certificates, accreditation and praise. Achievement is also 

recognised in individual ways specific to the individual students e.g. 

token reward systems, choice time etc. School aims to build pupil's self-

esteem through recognition and valuing of their achievements and 
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emphasising by praise and encouragement and celebration of good 

behaviour.              

          Staff use positive recognition and modelling of good/ positive behaviour 

          to encourage pupils to develop and sustain appropriate behaviour.  

          Staff create a stable, safe and secure environment in which to learn.       

          However we ensure this environment allows for and promotes creativity   

          and independence, allowing students to learn from both their successes     

          and mistakes in a positive  way, prompting confidence and flexibility of     

          thought in regards to pupils voice/ expression. 

 

 

Aim of the policy. 

 
1. To inform practice. 

2. To describe teaching strategies and systems in use. 

3. To describe daily routines and procedures. 

4. To describe contingency plans for change and stability. 

 

 

 

Principles 

 

Introduction. 

 
A number of pupils within Beacon Hill school have been diagnosed as 

having an Autistic Spectrum Condition or Autism in addition to Severe 

Learning Disabilities.  
 

Previously as a school we used the terminology Autistic spectrum 

disorder (ASD).  ASD is the term introduced by Drs. Lorna Wing & Judy 

Gould in 1979 following the Camberwell Study to describe the range of 

presentation of autism from classic autism described by Kanner to 

Asperger syndrome.  However as you will see throughout this policy we 

have changed the terminology we use to Autistic Spectrum Condition 

(ASC) . This change has been adapted by many countries including the UK 

after hearing the views of people with a diagnosis of Autism. The view 

being that they feel they have a condition that affects their daily lives in 

many ways but also gives them a variety of strengths.   
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 ‘We favour the use of the term autism-spectrum condition rather than autism-

spectrum disorder as it is less stigmatising, and it reflects that these individuals have 

not only disabilities that require a medical diagnosis, but also areas of cognitive 

strength’.  Simon Baron- Cohen et al (2009), 
 

We support this change and have now adapted this into our policies/ 

documents etc when describing our young people with Autism/ ASC. 
 

What is Autism/ ASC ? 

One of the best ways of understanding what autism is like is to imagine 

yourself as a perpetual onlooker. Much of the time life is like a video, a 

moving film I can observe but cannot reach. The world passes in front of 

me shielded by glass’. 

 

(Wendy Lawson 2004 p1 Looking through the glass) 

 

 

The Māori word for  'autism' is 'takiwatanga'—"his or her own time and 

space,"- NEWS HUBNZ July 2017  
 

ASC varies upon a spectrum with varying severity and in a variety of 

forms. Individuals with ASC have a varying academic and social ability and 

are all affected in different ways by there ASC. No two individuals with 

ASC are the same. “Autism isn’t something a person has or a “shell” that a 

person is trapped inside said Jim.  Autism is a way of being. It is 

persuasive. It colours every experience, every sensation, perception, 

thought” (Jerome Burne 2005.)  
 

 Young people with ASC may or may not have additional learning 

difficulties, mental health conditions or other conditions. The ASC itself 

affects an individual ability to learn. Individuals with autism tend to have 

a monotropic learning style which affects the learning process in a variety 

of ways.  Additional learning difficulties will also affect an individual’s 

learning, in both ability and teaching style needed. As with all of our 

students Beacon Hill recognises that all of our students have areas of 

strength as well as difficulty.  In regards to specific areas of strengths 

in relation to pupils with ASC please see the later section below. This 

policy recognises the importance when teaching any student, to use their 

strengths to help them build upon their weaknesses is vital. The student 

must see themselves in a positive light. The teacher must teach in a 

positive way to give the child confidence in themselves.  
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However because of the specific learning style/ needs of our students 

with ASC the areas of difficulties will be discussed first within the 

policy.  
 

Autistic Spectrum Condition  affects individuals in four main areas and 

causes persistent difficulties in :  
 

 

 

1) Social interaction and understanding 

 

2) Social communication 

3) Rigidity of thinking /Restricted and repetitive patterns of     

behaviours, activities or interests. Difficulties with executive 

function  

 

4) Sensory processing  

 

The Triad of Impairment describes three areas  of difficulty 

persistently affecting   a person with a diagnosis of ASC.  
 

 
 

The three areas interlink and the difficulties/ strengths in one 

area will affect the strengths / difficulties seen in another are.   
 

The Triad of Impairment/ difficulty  is described below. 

 

1) Social interaction and understanding -An impairment of social 

relationships and effectively lacking the inherent ability to develop 

social ability and understanding. Impairment causes problems with 

developing and maintaining relationships. Inappropriate responses 

ASC
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to situations may occur, for example, laughing or giggling when 

someone is hurt or upset or displaying “attention seeking” 

behaviours when they actually want to develop a social connection/ 

understanding with a person. These traits affect social 

relationships and may cause anxiety and behavioural issues. It can 

also cause a lack an understanding of human behaviour and 

therefore an inability to anticipate others actions. The inability to 

recognise (in both themselves and others) and control emotions 

presents a great challenge to a person with an ASC. Impairment 

also causes a lack of understanding of the rules of social etiquette 

and social priorities. It can decrease the ability and independence 

of an individual to function within a community. Additionally young 

people with ASC can be affected by Prosopagnosia- where if they  

meet/see  you in a different place to where they  usually know you , 

they might not recognise you - due to face blindness or 

Prosopagnosia. This can inhibit the maintenance and transfer of 

friendship/ interaction skills.  

 

 

2) Communication- A impairment in communication which affects their 

ability to understand and use verbal and non- verbal communication. 

This can include facial expression, gesture, body language and 

social timing in addition to speech and signing or symbol 

communication.  Facial expressions, other body language, verbal 

intonation and responses reflecting emotion are all often 

misunderstood or not understood at all.  

     Difficulties developing and maintaining joint attention skills i.e. the      

     capacity of the child to attend to and respond to the social  

     communication of others, hinder the development of communication  

     skills.  Young children rely on watching adults' to model words and  

     actions to provide a reference in order to develop their  

      understanding of the world around them. A young child with ASC      

and difficulties with  joint attention leads to issues such as missed 

cues within communication, difficulties with learning vocabulary and a 

reduced ability to share meaning effectively with those around them.   

SEN.  The difficulties and abilities are unique to each individual, but in 

addition to the issues discussed above common concerns can include: 

 A delay or absence in acquiring and using functional language 

 Difficulty in understanding speech 

 Having unusual speech patterns e.g. Echolia- the automatic repetition 

of sounds and words made by another person.  
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 Having the ability to use speech, for instance they may be able to 

repeat whole chunks of a favourite song or video, but may lack the 

ability to communicate effectively with others or to tell others how 

they are feeling.   

Speech is only one method of communication; it may be necessary to 

find other ways of helping a person to communicate their needs, wants 

and feelings appropriately.   

 

 

3) Rigidity of thinking /Restricted and repetitive patterns of     

behaviours, activities or interests. Difficulties with executive 

function  An impairment of executive function / concepts. This may 

include inflexibility in applying the rules that govern behaviour, 

difficulties in generalising concepts, recognising sequences, 

difficulty in understanding fiction/ characters / dreaming and 

inability to understand deceiving / deception.  It can cause a 

monotropic learning style, leading to literality and thinking in closed 

concepts or pictures. This often causes a fear and resistance to 

change.  This also includes the presentation of stereotypical, 

repetitive and obsessional behaviours which may include self 

harming behaviours.  

   

Cognitive flexibility refers to the mental ability to adjust thinking 

or attention in response to changing goals and/or environmental 

stimuli. A person’s ability to switch between modes of thought and 

to simultaneously think about multiple concepts has been shown to 

be a vital component of learning. 

 

 

Rigidity of thinking may also cause difficulties with; 

  

• Executive function:  the ability to plan tasks; motor planning; 

problem solving; impulse control, emotional control, working 

memory, task initiation,  responding to a request on demand 

and on time. Causing difficulty in prioritising and planning and 

organising of information and activities. 
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• Central coherence: the ability to see all the details as one 

big picture rather than focussing on each separate detail.  

 

• Theory of mind:  the ability to understand that another 

person has a view, thought or belief of their own which is 

different to our own; understanding other people’s emotions; 

understanding that their actions will affect others; 

imagination – difficulty in understanding fiction/ characters 

/ dreaming; inability  to understand deceiving / deception 

          It can impair an individual’s ability to “mind read” to predict  

          and attribute emotions and behaviours to others. It also   

          includes love of /need for routine and a resistance/ aversion  

          to change. It can cause and individual to have the inability to  

          generalise skills/ knowledge from one context to another.  

 

 

As well as the three areas described above people with a diagnosis of  

ASC may also/ often have difficulties with the following:  

  

Sensory processing. 

The central nervous system (brain) processes all the sensory information 

sent from various sensory systems in the body and helps to organize, 

prioritize and understand the information. Using this information the 

body responds appropriately  

Throughout our bodies we have various sensory receptors, which pick up 

on sensory stimuli. Our hands and feet contain the most receptors.  

Mostly the processing of sensory information is automatic.  

Young people with autism often have trouble in the organisation and 

processing of this sensory information. This can lead to confusion, stress 

and presentation of challenging behaviours-behaviours that challenge  

themselves and/ or others. 

 

Martin (1991) states   

 

“Sensory systems are not only our only means for perceiving the external 

world, but are also essential to maintaining arousal, forming our body 

image and regulating movement.” 
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This confusion can occur in one or more of the five senses - sight, sound, 

smell, touch and taste. Listed below are the 8 different systems linked to 

the five senses; 

 

1) Vestibular (balance) system 

2)  Proprioception (body awareness) system 

3) Olfactory (smell) system 

4) Visual (sight) system 

5) Auditory (hearing) system  

6) Tactile (touch) system 

7) Gustatory (taste ) system 

8) Introceptive  (awareness of internal processes)  system.  This  a is 

sense that connects us with far reaching influence  on many 

different aspects of life such as body awareness e.g motor 

initiation, , self care e.g. toileting, social participation e.g 

attachment- , emotional regulation e.g. empathy,  cognition e.g.  

memory/ attention and many more.  

 

Sensory difficulties can be divided into three main areas: Hyper 

sensitivity ,  Hypo sensitivity    or Sensory seeking. 

I)   Hyper sensitivity – where an individual’s response to stimuli is 

high or over responsive . 

II)    Hypo sensitivity- where an individuals response to stimuli is 

too low/ under responsive.   

III) Sensory seeking- where an individual’s  response to sensory 

stimuli starts out as too low , the individual then does something 

to increase their sensory input  – but doesn’t always know when 

to stop and the response can then become too high 

Individuals may fluctuate from over responsive to under responsive to 

sensory seeking behaviours depending on the circumstances in each 

moment/ day/context.  
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An individual’s sensory difficulties  may occur continuously and sometimes 

only occasionally.  

   

There is an additional sensory condition called Synaesthesia separate 

from autism, which some individuals on the spectrum say they 

experience.  Current research suggests that a high percentage of people 

diagnosed with Synaesthesia have a diagnosis of ASC. This is a rare 

condition and occurs when confusion in the sensory channels occurs. A 

sensory experience goes in through one system and out through a 

different system.  For example an individual hears a sound (auditory 

system) but sees colours (visual system). 

 

Diet 

Some individuals with Autistic Spectrum Condition s (ASC) can have 

problems relating to eating and difficulties surrounding their diet. These 

dietary problems can relate to both over- and under-eating. These issues 

are often due to sensory sensitivities or rigidity of thought.   

 

Challenging behaviour  

Some but not all students with ASC can present challenging behaviour.  

This behaviour may be challenging to the student themselves or others. 

As previously stated each individual is affected by their ASC in a 

different way and their needs and behaviours need to be addressed in an 

individual way, as with all students at Beacon Hill school. 

 

 

What is challenging behaviour? 

 

 “ In a nutshell ‘challenging behaviour’ is a behaviour that challenges- 

whether it is a challenge to our understanding, our own well-being or our 

child’s or else to our ability to carry out our responsibilities as parents or 

professionals.”  

 

 These behaviours can take many forms and can include; 

 

 Physical behaviours that harm themselves or others (See positive 

behaviour management  policy for more detail).   
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 Behaviours that are not appropriate for age/ context/ environment 

etc.  

 Behaviours that limit the students reaching their full potential/ 

accessing the world/ opportunities around them.  

 

 

Challenging Behaviour is often the result of a breakdown in 

communication.  Every behaviour has a function. We as professionals/ 

parents need to interpret what each behaviour is saying. Staff will work 

in conjunction with information from parents and other professionals to 

interpret individual behaviours . The individual then needs to be taught a 

different / more appropriate way of expressing / communicating  their 

feelings/ needs. 

 

Sometimes, a person with an ASC may behave in a way that you wouldn't 

immediately link to sensory sensitivities - but these sensitivities may be 

the underlying cause. 

 

 

See positive behaviour management policy for more detail on strategies 

and support for students and staff. 
 

 

 

All  areas must be addressed/ considered when working with an 

individual with ASC whatever the activity.  

Areas of strengths.  

Additionally and of equal importance it should be recognised that some 

pupils may have some of the following attributes: 

 

1) Good visual skills 

2) Good visual memory 

3) Good focus in repetition 

4) Attention to detail  

5) Using Novel approaches  

6) Creativity  

7) Accuracy and consistent accuracy 

8) May be knowledgeable in areas of particular interest. 

 

The Triad of impairment can also be viewed as a” Triad of Strengths” 
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 “Individuals diagnosed on the autistic spectrum often exhibit a triad of 

strengths, good attention to detail, deep narrow interest, and islets of 

ability”(Kaliouby et al 2006 P228).   

 

It is our experience in working with people with autism has shown us that 

people with autism have many strengths and our focus must be on the 

person, focusing upon  what they can do and want to achieve rather than 

focusing just on their difficulties.  

It should also be noted that some pupils might be attending the school as 

a result of their severe autism rather than their cognitive disability. In 

such cases appropriate teaching strategies will be employed to meet their 

educational needs. Likewise the presentation of other pupils may 

emphasise their cognitive disability and in such cases a curriculum 

delivery relevant to PMLD students would be employed, incorporating 

elements of ASC specific strategies. 

 

 

Guidelines 

 

 

Curriculum delivery. 

 

Beacon Hill’s curriculum has five main elements 

1. The National Curriculum and Religious Education. 

2. The Enhanced Curriculum  

3. The Ethos or Hidden Curriculum. 

4. The specific curriculum entitlement for pupils at different Key Stages 

including specific entitlement for all pupils but especially those in the 

Secondary and 6th Form departments to Business and Enterprise 

curriculum reflecting the schools specialist status. 

5. Extra Curricular opportunities 

 

 

Emphasis is given to particular skills to reflect the individual priorities 

set out in the pupil’s statement of Special Educational Needs.  
 

National Curriculum and Beacon Hill school’s Enhanced curriculum will be 

delivered according to the needs of the individual students. As a school 

we believe that very pupil has an entitlement to a broad and varied 

curriculum at a level that they can make sense of it. 
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This enhanced  curriculum is vital to ensure that individual needs are met 

and that pupils can in future function with the greatest degree of 

independence possible. This element also links to the school’s emphasis on 

personalised learning which works to ensure that all pupils have the most 

appropriate opportunities for them even if the focus is different than 

for the rest of their class. At Beacon Hill we believe that a broad and 

balanced education is the entitlement of all children, regardless of ethnic 

origin, gender, class, aptitude or disability. 

This element obviously links to the National Curriculum and includes;  

  

• Specialist therapies for those who need them (working with the multi 

disciplinary team to set up individual targets/ programmes)   

• Specific individual programmes where appropriate (including use of 

sensory diet). 

• Personal, social and health education (including sex education)  

• Life skills. 

• Enterprise. 

• Careers guidance and education 

• Work on social skills delivered through work both in school and out in 

the community. As well as inclusion placements in other schools and 

colleges. Specific focus on the areas of difficulties for young people 

with ASC especially those in the specialist ASC classes. This focuses 

on the development of communication, social interaction and flexibility 

of thought, sensory processing and emotional recognition and 

regulation.  

 

The emphasis given to each of these areas is different for each Key 

Stage. This emphasis changes as the student’s progress through school. 

 
 

Autism specific teaching will be delivered within the school in two ways. 

 

1) In specialist classrooms for children with a diagnosis of autism who 

have difficulty coping with an integrated setting on a full-time 

basis.    

Pupils who experience high levels of stress and anxiety, have severe 

communication difficulties and have a need for frequent support in 

regards to their behaviour management, are often taught and supported  

within our specialist provision where higher staffing ratios can be 

provided and the environment is managed appropriately. Opportunities for 
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inclusion are carefully planned and prepared for the students in ASC 

specific settings when appropriate. Practice within such a setting is 

described in this policy.  

 

2) In integrated settings throughout the school, as part of a mixed 

ability class. 

Some of our students are able to access their learning within the classes 

within the main body of school. The use of ASC specific anchors which 

are incorporated into the physical and visual structure of all classrooms / 

teaching  facilitate the students ability to make access their learning 

both socially and academically. Consideration will be given to each 

individual students in regards to the level of support they require in 

terms of staffing, space, visual structure and autism specific approaches. 

 

All three types of adaptation 1) Curricular (planning – repetition) 2) 

Instructional (visual and verbal- limited language) and 3) Ecological  

(Visual and physical structure taking into account individual sensory 

needs) need to be made for students with ASC both in the ASC specific 

and main body of school ( all classrooms / areas are ASC friendly teaching 

environments.)   

 

ASC specific provision (2019) consists of: 

• 5 place Key stage 1/2 class 

• 56 place Key Stage 2/3  class 

• 5 place key stage 3/4 class 

• 5 place key stage 5 class – based at our six form provision. 

 

This will change according to the needs of the individuals and the number 

of students with a diagnosis of ASC.  

 

Local education and health authorities provide support to this provision 

through Educational Psychology service, Speech and Language therapy 

service, Community Learning Disabilities team, BATS- Behaviour 

Assessment Team, School Health Advisors and Paediatric services.  

 

How do we teach students with a diagnosis of ASC?   

 

To teach any student, with or without ASC, the teacher must try to 

understand the student and their ways of thinking and learning.   
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As Mesibov states “To teach students with autism, we must understand 

their culture and the strengths and deficits that are associated with it”. 

(Mesibov et al 2006 P 2)   

 

 It has been our experience that priority must be given to communication 

and behaviour management (in relation to social understanding and ability 

as well as flexibility) before the acquisition of curriculum based 

knowledge can take place. The recognition and control of emotions in 

themselves and recognition of emotions in others is a priority and is given 

ongoing importance throughout curriculum regardless of the students 

ages.  

Behaviour management programmes are differentiated to the individual 

student and are monitored and adapted as the students develop and 

change. As a whole school we use Team Teach positive handling strategies 

to develop detailed and specific behaviour management plans. 

Alongside and in conjunction with our behaviour management plans we use 

and teach the use of sensory diet to help develop self control, increase 

attention as well as an awareness of themselves and others. Sensory diets 

consist of a personalised programme of specific sensory activities which 

cater for the individuals needs.  

 

Beacon Hill recognises and values the use of “anchors” which provide 

consistency and continuity and therefore promote confidence and 

independence for our all of our students especially those who have a 

diagnosis of ASC. 

 

Beacon Hill ensures that they embed both physical and principle anchors 

within the classroom and school environment and routine.  

 

These majority of these  anchors are used / embedded across the whole 

of the school and some of these anchors are specific to the ASC specific 

classes.  

 

Whole school anchors are the use of ; 

 

• Class Visual timetable 

• Individual Visual timetable for students  

• Use of symbols  

• Use of Makaton  

• Use of visuals- using communicate  in print  

• Use of Narrative colours   
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• Use of countdowns – verbal/ timers  

• Traffic light communication system r.e. level of demand/  behaviour  

• Use of calm room info 

• Use of now and next boards 

• Use of fire drill/ alarm symbol/ visuals 

• Use of staff keyrings  

• Use of SCERTS emotion cards  

• Use of social stories 

• Focus and assessment of communication skills   

• Use of physical and visual structure to aid / promote knowledge and 

independence  

 

The use of TEACCH values are used within the ASC specific 

classrooms and are  continually being developed and embedded across 

the whole school  are based upon ; 

• Teaching – sharing autism knowledge and increasing the skill level 

of professionals and practitioners. 

• Expanding – increasing own knowledge to provide high-quality 

services to people on the autism spectrum and their families. 

• Appreciating – appreciating the strengths and uniqueness of 

autistic culture. 

• Collaborating and cooperating with colleagues, other professionals, 

people on the autism spectrum and their families. 

• Holistic – adopting a holistic approach, looking at the person, their 

family and community. 

 

• Focusing on the person, their skills, interests and needs 

•  Understanding the ‘culture of autism’ and identifying differences 

based on individualised assessments 

•  Using visual structures to organise the environment and tasks 

when teaching skills 

•  Being broad-based, ie support people at work, teach skills but also 

ensure that people are supported during leisure and/or social 

activities 

•  Being flexible and teaching flexibility. 

• The TEACCH principles and techniques may always need to be in 

place for someone, but they may look very different at different 

stages of the person’s life.  

 

 



 

 

 

 

21

Additionally within the ASC specific classes the below additional anchors 

are used;  

 

• Visual timetable for lesson breakdown.  

• Healthcare lesson 

• Relaxation  

• Independent work skills session  

 

 

 
For each anchor progression guidance, its principles  and what it looks like in the 

classroom is given to staff through training, support and policy see appendix 1 

for this specific info/ guidance. 

 

The guidance  given is  general guidance to highlight the progression process of 

the use of the anchor . To ensure that each young person is able to access their 

learning/ using these anchors as independently as possible.   However we 

recognise that the starting and finishing point is different for every child. The 

rate of progression will be developmental rather than opposed to age. 

 

 

Beacon Hill recognises that we have various types of learner specifically in 

regards to our students with ASC both within the main body of school and the 

ASC specific classes.  

As stated previously staff adapt and modify the planning/ physical and 

curricular expectations/ environment to ensure our young people can 

access their learning. Below are two rationales to show how we support 

our students with ASC both in the main body and ASC specific classes.  

 

 

                                                    2019 - 2020 

 

Rational for teaching and learning in ASC specific classes 
 

 
Please refer to ASC policy for full details of rationale for teaching and 

learning for our pupils. We use the TEACCH principles such as physical 

and visual structure, clear beginnings and endings and balance of whole 

class, small group and individual teaching sessions.  
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Due to the specific learning style of our pupils lessons may be of shorter 

duration but highly intensive and concentrate on ensuring high quality 

learning, positive participation and success for each pupil within the 

lesson. Consideration is given to each pupil’s ability to access learning, 

acknowledging that this may vary depending on factors such as emotional 

state, type or location of activity. Whilst pupils are encouraged to 

participate in the full range of lesson activities they may follow very 

personalised timetables to develop their confidence and ensure 

successful learning. We value the development of pupils’ self esteem, 

confidence and awareness of themselves and others as well as academic 

success.  

 

Through this flexible approach using ‘persistence rather than insistence’ 

we strive to achieve ‘mutually satisfactory results’. 

This flexible approach in regards to expectation and strategies used is 

supported by the Department of health Good Practice Guide 

“It may be necessary to adopt specific strategies in relation to 

specific areas of difficulty in order to assist a child to maximise their 

potential and preserve their dignity”  

 

Through the use of a traffic light system, differentiated to each class’ 

needs, staff are able to judge and make adjustments to the level of 

demand placed upon the pupils in terms of social demand, academic 

demand and curriculum content. In addition we recognise that pupils’ 

perceived demand may differ to the planned demand. This judgement and 

adjustment may be for individual pupils or for the whole class. Staff use 

a simple traffic light system to share this information discretely with 

other staff entering the class / working with the pupils.   

 

During our curriculum based lessons we use the pupils’ strengths to build 

new skills such as using repetition, visual aids and lots of structure in 

relation to session content and organisation.  Pupils will work for reward 

for example a choice activity e.g. television or music or more immediate 

rewards such as sweets. These rewards are planned on an individual basis 

and staff encourage the use of age appropriate rewards; however some 

pupils are highly motivated by age inappropriate items e.g. Thomas the 

Tank Engine and these are used to motivate the pupils. 
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In the ASC classes staff are flexible in relation to the timetable 

specifically in regards to time keeping and change of the daily timetable 

to ensure individual needs are met as well as learning objectives achieved. 

However to provide continuity and consistency all four ASC specific 

classes have ‘anchors’ throughout the school day such as sensory diet, 

relaxation time and choice time.  

 
The flexibility of our curriculum also allows us to highlight and give 

importance to the recognition, control and expression of emotions. It 

allows the pupils to work on continuing to maintain and extend their 

abilities as they grow, go through puberty, during their transition through 

school and in different contexts and situations.  

All pupils have an individual behaviour management and support 

programme. The individual programmes focus upon the possible functions 

of behaviours and long term goals e.g. alternative ways of expressing 

needs/ emotions and re-enforcers for positive behaviour.  In addition the 

programmes describe the physical and non-physical strategies for all 6 

stages of a pupil’s behaviour; this includes recovery, resolving emotional 

state and follow-up. (See Team Teach description for the 6 stages for a 

crisis). These programmes recognise that the use of de-escalation 

techniques are central to the successful management of pupils’ behaviour; 

these techniques may include planned withdrawal from a lesson to allow 

pupils the time they need to regain control of their own emotions and 

behaviour in order re-join and continue with their learning.  

 

The  areas of difficulties are an important aspect of every lesson and 

this will be taken into account when planning and teaching every subject. 

Within the planning there is an equal balance of objectives in relation to 

curriculum, social interaction, communication and flexibility of thought. 

Activities are planned to address the students individual difficulties 

within the areas of difficulty , aiming to prepare and enable students to 

be as independent as possible both in the short term and long term.  

 We also plan for generalisation of skills in relation to different staff, 

contexts and resources. In respect of the recent developments in the 

teaching of individuals with ASC equal priority is given to meeting the 

pupils’ sensory needs. This is planned on an individual basis and is 

embedded in the daily timetable.  

 

Developing pupils’ social understanding is also taken into consideration in 

all aspects of the daily school routine both in and out of the classroom.  
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Each class has a weekly timetabled lesson where the pupils access the 

community and develop their social understanding out of school in a 

variety of contexts. Within school pupils are encouraged to participate in 

all department and whole school activities such as the weekly assembly, 

sports’ day, Christmas Pantomime or lunchtime clubs such as ICT or ‘Glee 

Club’. Their inclusion within these activities is managed on an individual 

basis with appropriate support from class staff.  We recognise that our 

pupils in the ASC specific classes require ASC specific provision but 

offer opportunities to learn with their peers from non-ASC specific 

classes whenever it is appropriate –again this is managed on an individual 

basis with support from class staff.   

 

 

This rationale is constantly updated as our practise and understanding 

evolves.  
 

 

 

                                                    2019 - 2020 

 

Rational for teaching and learning of peripheral learners 

within the main body of school / classes 

Our Peripheral learners. 
 

 Some of the students in this class have a diagnosis of ASC. 

These students are able to access their learning in the main 

body of school. They are supported by the use of whole school 

use of ASC specific strategies which are embedded within the 

physical and visual structure of lessons and the classrooms 

themselves. 

Some of these students are peripheral learners and access 

their learning in short but intensive bursts.  

Students may observe the lesson from outside the main group 

and their work may need to be brought to them, to reduce 

transition and social demand and allow students to focus upon 

the curriculum based objectives.  
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At other times students will focus upon objectives linked to 

transition and flexibility of thought.  

  The use of choice/ sensory activities in between each learning 

activity is used to develop and prepare students for short but 

quality learning opportunities.  

The use of the level of the demand chart allows staff to 

assess and review the student’s ability to access their learning. 

This allows discrete communicate between staff and ensures 

students are challenged appropriately.   

The short and long term aim for these students is to develop 

and extend joint attention and their ability to accept direction 

positively.  

 
 

 

Principles for Good Practice for the whole school  
These practices will be presented as applicable to the triad of impairment 

and others areas of difficulties and discussed above.  There will 

inevitably be overlap of strategies.  
 

 

The Development of Social Relationships and Social Ability/ 

Understanding . 
It is our aim to enable access to an inclusive setting for all pupils within 

the school.  It is primarily the environment presented to pupils with ASC 

that initiates difficulties. In order to enable social inclusion we aim to 

provide autism specific environments and a wider autism friendly 

environment, throughout the school. We make regular use of the local 

community and initiate and support links to the home in order to develop 

further social competence.  Specifically we will: 

 

• Develop communication from the early stages of interaction, such 

as joint attention, through to social discourse between child and 

adult and student and peer. 

• Emphasise the development of shared and group activity. 

• Use sensory diet programmes for students to help them cope with 

the social implications of social interaction. 
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• Provide integration with peer groups both within school and within 

main-stream schools when appropriate for individuals. 

• Promote social interaction and understanding when ever possible 

both through planned and spontaneous activities. The use of 

SCERTS assessment and targets supports this.  

• Teach appropriate ways of social interaction within a variety of 

contexts.  e.g. how to greet others appropriately/ how to initiate a 

request for  help .  

• Use visual structure, symbol/word timetables, PECS, 

communications devices- where appropriate, reward systems and 

child centred planning. 

• Use social stories, which may be supported by photographs, 

pictures and symbols. 

• Use Team Teach behaviour management strategies to develop 

students knowledge of emotions both in themselves and in others.  

• The use and teaching  of the use of  SCERTS emotion cards in 

every classroom to support emotional recognition and regulation .  

• Focus/emphasise the recognition, control and expression of 

emotions. As well as work upon empathy.  

• Use functional behavioural analysis procedures to address 

inappropriate behaviours, giving due consideration to environmental 

and bio-behavioural factors. 

• Students with autism tend to have one style of learning and often 

show mono- tropism i.e. they can not cope with more than one form 

of information at one time and will focus on one form, blocking off 

other sources.   This must be taken into consideration when 

working with individuals with ASC. 

• Bereavement – Young people with ASC find social interaction 

difficult and often have difficulty in forming and maintaining 

relationships. However this does not insulate them from the 

process of bereavement in response to the death of a familiar 

person. In fact young people with ASC may also feel bereavement 

in response to a loss of an object/ activity, as well as in response to 

change e.g.  staff changes in school/ divorce/ changes in school/ 

classes  peer group etc.  

• Therefore to prepare the young person for a bereavement 

preparation planning and the students involved is the key. School 

works closely with parents to help the young person prepare/ cope 

with bereavement as well as include the families beliefs/ religion 

whether the bereavement is death/ divorces change etc .  As young 

people with ASC have difficulty with communication and therefore 
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their expression of emotions, their response to grief can be very 

different and could even be delayed or inappropriate. Due to their 

flexibility of thought young people with ASC need help to recognise 

emotions both within themselves and in others. The young people 

will also need to be taught a meaningful and appropriate way of 

expressing these emotions.  

• Sex education is taught throughout the school differentiated to 

the individual according to age, ability and need.  

• Sex Education is taught in four ways- 

      1) Learning what to do where, when and how  

      2) Personal hygiene  

      3) Body parts and functions 

      4) Sex education- friendships to sexual relationships.  

• The social implications of transition both to and within school e.g. 

form classroom to classroom are carefully considered and planned 

for. Students are prepared and supported according to their 

individual needs e.g. staffing, social stories etc.  

 

 

Development of Communication. 
The difficulties described previously in regards to communication above 

mean  people  with autism have to work harder to understand how to 

interact with others. The difficulties and abilities are unique to each 

individual. Each individual student will be provided with an appropriate 

method of communication individual to their needs e.g. PECS 

communication books / IPAD- Prolocco programme etc. NHS Speech 

therapists services work with students in both 1-1 and group work 

sessions when appropriate.  They continually support staff to ensure that 

communication is taught, used and developed in every aspect of daily life 

both in and out of school. 

The following practices will be addressed as appropriate to individual 

need. 

 

• Use of Speech and Language Therapy services 

• Termly joint goal setting with Speech and Language services  

• Development of the attention process (awareness of attention 

difficulties, switching attention, joint attention, joint closure, 

structuring of tasks and management of the environment as necessary 

to students needs). 

• Social interaction ( following principles laid down by Nind and Hewett) 
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• Visual structure (in timetables and presentation of activities) 

• Use of PECS, communication books ,  Makaton , On body signs and 

communication devices if appropriate.  

• Limited use of verbal language by staff (limited but essential 

language)  

• Development of spoken language/PECS/ signing in children. 

• Use of Narrative colours  across the whole school.  

• Use of key rings/ timetables/ help/ toilet symbols etc consistently 

across school  

• Planned communication opportunities both in and out of the classroom, 

e.g. out in the community, peer to peer interaction etc to ensure skills 

are transferred and maintained in a variety of contexts.  

 

Development of Flexibility of Thought. 
It is our aim to encourage children to be independent learners and to be 

able to monitor and control their own learning and behaviour in a positive 

way. In order to do this we will use the following strategies; 

 

• The use of a structured environment and routine within a setting to 

provide stability and reassurance. 

• The development of play/ drama skills (differentiated play responses, 

functional, symbolic and social play). 

• The use of desensitisation techniques for perceptual/sensory 

integration problems – use of sensory diets throughout daily routines.  

• The use of sensory alerting an calming strategies to prepare for and 

support access for learning.  

• The development of the attention process (awareness of attention 

difficulties, switching attention, joint attention, joint closure, 

structuring of tasks and management of the environment as necessary 

to students needs. ) 

• The development of memory through the use of visual cues during 

experience and recall, symbols and photographs 

• The development of choice making skills through a variety of means 

e.g. speech, PECS, communication books/ sheets , object of reference 

gesture etc.  

• The development of problem solving techniques (initial presentation of 

tasks where problem solving element is at a minimum, development of 

making choices with PECS, transference of skills, using computers, 

encouraging prediction, use of emotional marking within a task,  i.e. 

stating if child finds it easy or difficult, makes them happy or sad.) 
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• The development of social cognition (stress relief, child centred 

environment, visual structure, 1:1 teaching, group work and turn taking, 

specific teaching of emotional states linked to SCERTS emotion 

cards/ targets) 

• The development of thinking skills (understanding finished, learning 

they are capable of doing something, visual structure in relation to 

physical presentation of a subject i.e. arrangement of furniture, space 

within a room) 

• The development of the concept of time- in regards to Daily 

timetables, weekly timetables, life cycles etc. 

•  In many instances a low arousal environment may be required. This will 

be gauged and monitored by staff with the aim of increasing 

stimulation as and when possible. 

• The development of routines to teach new skills, (including transition), 

and develop independence / as well as cope with change/ new routines.  

• The development of individual behaviour management plans which aim 

to understand what function the behaviour serves and to facilitate  

the students learn more socially acceptable means of expressing their 

need for support. The plans also aim to help the students to recognise 

and identify their own emotions and therefore to develop self control.  

 

 

Sensory issues  

It is our aim to encourage children to be independent learners and to be 

able to recognise,  monitor and control their own sensory needs in a 

positive way. Aiming to ensure the student develops control of their 

behaviour and emotions and increase their ability to access to a wider 

range of learning opportunities . Staff will do this through the strategies 

listed below;  

 

 

• Work in conjunction with the Occupational therapist and multi 

disciplinary team.  

• Use of a  ‘sensory diet’.  This is a specific schedule of sensory 

activities designed to help the student remain calm, relaxed, 

attentive and able to access their learning.  

• Provide the activities stated within the ‘sensory diet’ throughout 

the school day.  

• Staff will support and provide opportunities for students to access 

the sensory activities on a timetabled and / or spontaneous basis. 
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• Promotion, recognition and acknowledgement of independence in 

regards to Self regulation and control of own sensory needs.  

• Use of the sensory integration room.  

 

 In conjunction with the occupational therapist staff aim to;   

 

• Understand: the behaviours  

• Take out: modify the environment – this may not always be possible 

and in the long term we want to help the person develop tolerance of 

the environment 

• Put in: calming or arousing activities – differentiated depending on the 

person’s sensory needs 

• Teach: self regulation, coping strategies, replacement behaviours – 

this is a long term aim and won’t happen overnight 

• Development and implement individual positive behaviour management 

plans which include the use of sensory strategies for each individual 

student.  

• Seek professional help: from a trained therapist if we think our pupils 

have sensory difficulties 

• Use of the Sensory Integration room and its equipment e.g. sensory 

swing etc as part of a student’s sensory diet as part of timetabled 

activities and as a reactive strategy in response to any behaviours 

displayed by students.  

• The use of weighted products to provide calming proprioceptive input 

see Appendix 2 . 

 

 

Diet  

To ensure students maintain good health staff will:  

 

• Work in conjunction with parents and the multi disciplinary team 

in regards to dietary issues  

• Work closely with medical professionals such as school nursing 

team, paediatricians, dental team  and dieticians 

• Provide and implement individual feeding programmes and 

sensory diets  

• Ensure differentiation within the curriculum taking into account 

an individual’s issues regarding food. Taking opportunities to 

work upon issues in regards to food but also ensuring strategies 

/ opportunities are well planned and supported to try and ensure 

positive learning outcome.  
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Challenging Behaviours  

We value the development of pupils’ self esteem, confidence and 

awareness of themselves and others as well as academic success. As a 

school we aim to provide our students with knowledge and confidence in 

the world around them. We teach strategies to help the young people 

cope in a non ordered world, providing confidence and knowledge of 

everyday life.  This helps promote calm and self control in the young 

people. See Appendix 3 for summary.  

  

Staff will do this through the strategies listed below;  

 

• Providing opportunities to help each individual develop a sense of 

worth and an ability to communicate their needs and wishes.   

• Alongside the teaching of the curriculum importance is given to 

individual positive behaviour management plans in conjunction with 

the use of sensory diets.  

• These support protocol help support the students in their 

development of the self management of their own behaviour and 

therefore increase confidence when dealing with others, raising 

their self esteem and therefore their ability to learn.  

• Recognising that every form of behaviour has a function.  

• Staff will work in conjunction with information from parents and 

other professionals to interpret individual behaviours. 

• The individual will then be taught a different / more appropriate 

way of expressing /communicating their feelings/ needs. 

• Sometimes, a person with an ASC may behave in a way that you 

wouldn't immediately link to sensory sensitivities - but they may be 

the underlying cause. Staff will recognise this and work in 

conjunction with the OT to assess a student’s sensory needs and 

then implement sensory diets when appropriate.   

• When working with a student displaying challenging behaviours 

staff recognise they need to be both proactive and reactive; 

Proactive; 

• Use knowledge of an individual’s likes, dislikes/ triggers.  

• Use cues to behaviour to identify potentially difficult situations 

and prevent the behaviours occurring. 

• Teaching coping strategies, stress management and relaxation 

techniques,  

• Make changes to the environment,  
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• Provide alternative ways to meet the same need the behaviour 

achieves (e.g. use of sensory diet  

• Provide structured times for appropriate engagement in activity 

(e.g.: banging on drum timetabled 3 times a day to reduce the need 

to bang on windows/doors). 

Reactive; 

• Reactive strategies are used once behaviour has occurred to 

manage the behaviour and deescalate the situation as quickly as 

possible. 

• As a school all staff are trained in Team-Teach Positive handling 

strategies where 95% of techniques are non physical i.e. de 

escalation strategies.  

For example; 

• Use of sensory diet, use of distraction techniques use  of change 

of face, Use of humour etc  

 

See positive behaviour management policy for more detail. 

 

Guidelines for implementation. 

 
• Each child is an individual and therefore strategies for each student 

are planned accordingly to their individual needs.  

• Each term timetables will be followed which will indicate subject 

percentages, according to the needs of the students.  

• Curriculum planning will be topic based. 

• Medium term plans include objectives linked to flexibility of thought 

and social understanding.  

• Specific planning procedures will be followed for group work, 1:1, 

lessons, curriculum visits, sensory diet, eating programmes and social 

interaction activities.  

• Examples of planning are available for staff to use as a reference. 

Examples are stored on  google drive  in ASC resource folder as well 

as on Informentor.  

• Examples of resources such as timetables, working for cards and 

social stories are kept in the ASC central resource area google drive  

in ASC resource for use by staff. 

• Visual resource points are situated around school for additional 

support for staff in case of lost/ forgotten visual supports during 

transitions.  
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• Various texts and articles on a variety of topics on ASC are available 

in the central ASC resource area for use by staff.  

• Daily routines will be followed which will allow for minimum stress but 

will incorporate appropriate levels of challenge to individuals. 

• Daily routines will incorporate a settling in period for each child as 

they arrive. This may be a choice or directed activity, depending on 

need. 

• Introduction and use of traffic light system (Level of demand chart) 

to aid the discrete handover of information. Using this system staff 

can assess and communicate the appropriate level of demand to be 

placed upon our students and why.  

• The chart will be regularly reviewed to ensure up to date and that 

students are able to access their learning as positively and efficiently 

as possible.  

• Change will be taught/ planned for.  Change can be a positive 

experience as well as teach coping strategies to deal with less positive 

change.  We must allow change to occur.  If possible make positive 

changes into the timetable by planning a surprise visit to the pool for 

example. 

• Knowledge  and awareness of others is incorporated into the daily 

routine e.g. each class has a chart of staff / peers in class for the 

day, giving knowledge and confidence as well as preparing the students 

for any changes e.g. staff absences.   

• Use of verbal timetables/ countdowns to prepare students when 

finishing/ starting an activity.  

• Use of motivators to allow students to work for reward as well as cope 

with unpredicted change e.g. the use of an emergency bag during a fire 

drill.  

• Use of choice/ obsession time is planned and used to motivate 

students throughout the daily routine. 

• Use of choice/ obsession time is also used to give both students and 

staff a break from the highly intensive and fast paced learning 

activities.  

• Students will work for reward differentiated to the individual and may 

be given on an instant basis within the lesson or after lesson as a 

choice activity.  

• All pupils will be directed to a group greeting session. 

• Symbol or word timetable will be used at all times. 

• The use of the  narrative  colours has begun to be implemented across 

the whole school 



 

 

 

 

34

• The whole school use of Communicate in Print programme for all 

displays / PECS etc to provide continuity and consistency.  

• Pupils will be required to work independently, in small groups or in 1:1 

situations during the course of the day. Appropriate TEACCH based 

programmes will be incorporated into daily routine. 

• There will be daily Literacy and Numeracy sessions. These may include 

a group activity. 

• Curriculum will be presented to pupils according to need. Tolerance of 

shared activity will always be aimed for. Appropriate visual structure 

and communication strategies will be used in delivery. 

• School schemes of work will be used for topic based planning. 

Adaptations for ASC pupils may be made. 

• Lesson  plans include detail relevant to physical and visual structure 

and issues in regards to flexibility of thought.  

• Each student will have ownership of a child centre which will house 

their timetable (or objects of reference), PECS folder/ 

communication books and a finish box. These may be colour coded for 

additional support. 

• Music of reference is used across the whole school to provide 

continuity and consistency.  

• The classrooms will have defined areas for group, 1:1 and play/ choice 

sessions. In addition furniture will be used to reference subject 

presentation. 

• The physical set up of the classroom will take into account the 

students individual sensory needs.  

• Visual structure will be used in the presentation of tasks from a “first 

this, then that” level to independent management of working through 

sets of drawers/activities and collating tokens for motivational 

rewards. Within activities clear visual presentation will be emphasised. 

• Social stories will be used to prepare students for various 

activities/transition/ changes and develop their understanding of the 

world around them. (For both Macro and Micro transitions.)  

• In the Post 16 department students with ASC will follow specifically 

guided learning sessions with emphasis on communication and social 

interaction. When possible accreditation will be given to planned work. 

• Where students are integrated into non-autism specific classes, 

consideration will be given to the level of support they require in 

terms of staff, space, visual structure and autism specific approaches.  

• Where students are integrated into non autistic specific classes for 

some or all of the time, transition is given careful planning and 

preparation.  
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• Micro transitions- transitions to and from school / to different 

classes/ rooms / activities are also given careful planning and 

preparation for all our students with ASC.   

• When students are presented with instability for whatever reason 

(e.g. staff changes or absence, illness or home difficulties) cognisance 

will be given to the situation and curriculum delivery may be altered. 

For example staff support for an individual child may be increased; 

timetable may be changed; staffing may be reorganised so that staff 

familiar to pupils work with them instead of supply staff being used; 

attempts to familiarise pupils with supply staff will be ongoing.  

• Use of Team Teach behaviour management strategies used across the 

whole school to provide consistency.  

• Behaviour analysis procedures will be applied, sometimes in conjunction 

with other services, in order to develop an appropriate understanding 

of the triggers and consequences of a child’s behaviour. 

• Pupils with ASC will have full access to the curriculum and will not be 

restricted by race, gender or ability. 

• Pupils will have access to a range of materials, resources and 

techniques across all Key stages. 

• The advice and skills of the Speech and Language Therapist will be 

used to develop communication skills. Specific suggestions for work in 

school will be discussed with the therapist concerned and put into 

place as part of the student’s programme in school. 

• Teachers will always be aware of and support the work of the Speech 

and Language Therapist, who must not work in isolation. 

• The advice and skills of the Occupational Therapist will be used to 

develop appropriate sensory programmes. Specific suggestions for 

work in school will be discussed with the therapist concerned and put 

into place as part of the student’s programme in school. 

•  The advice and support of the Educational Psychologist shall be 

sought in relation to behaviour and socialisation issues. Specific 

suggestions for work in school will be discussed with staff concerned 

and put into place as part of the pupil’s programme in school. 

• Such recommendations must also be communicated to parents along 

with any other specific parts of the pupil’s communication programme. 

The pre-review meeting,  termly parents meeting or specific sessions 

could be times when this information is shared. 

• Staff, in order to support and develop home learning programmes will 

initiate contact with parents. 

• Staff will communicate with parents through home school diaries on a 

daily basis. 
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• Parents will be encouraged to help staff decide priorities for learning. 

• Staff will make regular contact with and support the work of other 

agencies that may be working in the home. For example Community 

Nurses, Children’s Disability Team  (CDT), Outreach and Respite 

workers. 

• Recording of pupil progress will be ongoing and will inform pupils 

learning. 

Assessment  

• Annual and term assessment will take place, using our BeaconHill 

assessment tool.  

• Educational Health Care Plans  (EHC) include assessment on flexibility 

of thought, behaviour and social understanding.  

• Annual targets will be set at EHC meetings, and will involve parents 

and other professionals. These aims will specifically address Cognition 

and learning, Sensory and physical, Communication and Social and 

emotional Health  

• Term PLP targets will be set in relation to the Annual targets. These 

will be evaluated each term with copies sent to parents. 

• Recording will be carried out for all pupils whatever their rate of 

learning. 

• Pupils will have access to the most relevant key stage content. This 

may not be age appropriate content but teachers will ensure that it is 

delivered in an age appropriate way. 

• Assessment will be carried out through teacher assessment and pupils 

will have access to end of key stage tests and tasks where 

appropriate. 

• Pupils in autism specific provision and those pupils with ASC in the 

rest of the school will have access to ongoing monitoring and 

evaluation provided for the rest of the school (including regular 

monitoring by a LEA inspector.) Governors discuss these reports each 

term. 

• Opportunities for further external evaluation will be explored in line 

with the existing School Improvement Plan which includes NAS 

accreditation status.  

• All new staff will receive Induction training- sessions include a variety 

of topics including ASC, behaviour and sensory issues. 

• All teaching staff will receive TEACCH and PECS training within a 

given timetable.  

• Ongoing training in new approaches to working with pupils with an ASC 

will be sought for all staff. 
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• Staff will work closely with the nursing staff to monitor health 

related issues including weight/ diet related issues.  

• Transition . The transition process is an important time in any 

student’s life both at school and at home.   

• Transition can be classified as either Macro (bigger changes or Micro 

(smaller) changes. 

• A larger a change such as a change in class, peer group, department, 

school or service is a  Macro transition.  As change is not understood 

by individuals with ASC and it can cause stress and anxiety, therefore  

school ensures that they prepared and understand the changes which 

are going  to take place. (Please see the transition policy.) 

• Transition can also be defined as the process of moving from one 

activity to another, whether it be from one activity to another or one 

classroom to another i.e. a Micro transition . Again transition can cause 

high levels of stress and anxiety and again therefore students need to 

be prepared and involved in the process. 

• Macro transitions e.g. moving department/ class/ school:  

• All students will be provided with DVD showing a ‘walk around’ of the 

new school /class etc  

• Students will be given social stories with specific details for pupils of 

their new room, staff, peers etc 

• Staff are given dedicated meeting time for all staff to share 

information 

• Staff are given dedicated time to meet new parents / carers and for 

them to share info about their child 

• New class staff visit pupils in their current class 

• Students have planned individual transition timetable during the half 

term (or longer if necessary) prior to the move 

• This includes opportunities to visit the new class, spend time with the 

new peers in non-challenging activities e.g. Snack 

• Each student will visit their new setting/ peer group with support of 

familiar staff, numerous times to ensure a gradual introduction and 

increase in confidence and knowledge in the new environment/ setting. 

• We use a structured environment and routine within the new setting 

to provide stability and reassurance. 

• We use known routine to incorporate and teach new skills, (including 

transition), and develop independence. 

• When students are presented with instability for whatever reason 

such as transition, cognisance will be given to the situation and 

curriculum delivery may be altered. For example staff support for an 

individual child may be increased; timetable may be changed; staffing 
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may be reorganised so that staff familiar to pupils work with them 

instead of new staff being used; attempts to familiarise pupils with 

new staff will be ongoing.  

• The use of social stories will be used to explain the new setting’s 

social rules and expectations.  

• If moving department to secondary or 6th form students may join 

them for break times, lunchtimes –all part of a gradual transition 

programme  

• Annual objectives and therefore IEP targets will be used to address   

and support the transition process e.g. will aim to ensure transfer and 

maintenance of skills from one context to another.  

• These targets will also support and promote the building of positive 

relationship with both new staff and peers.  

• Micro transitions e.g. transitioning from one activity to the next 

within a lesson.  

• As for Macro scale transitions staff are given dedicated meeting time 

for all staff to share information 

• As for Macro staff are given dedicated time to meet new parents / 

carers and for them to share info about their child 

• Staff complete transition summary sheets –to give an overview of all 

relevant info that the new class staff  need to know  

• Visual and physical structure is used to keep students informed of 

structure of lesson/ activities. 

• Each student has a pen portrait – more detailed information about the 

pupil 

• Each class have support protocols  – summarising individual pupils’ 

needs for transitions throughout the day e.g. Home time classroom to 

taxi / arrival at school   

• Strategies/ structure and routine are put in place to provide the 

student with knowledge and confidence to what is happening next but 

also strategies to help them cope and develop self control, in these 

stressful situations.  

• Staff plan and coordinate various transitions and use various 

strategies individual to each student/ class using the principles of 

TEACCH and involve the use of PECS / communication systems.  

• The use and ongoing development of our rationale for Teaching & 

Learning in Autism Specific Classes’ explains how we deliver the 

curriculum and manage issues such as transitions to ensure positive 

access to learning for all pupils with autism.  

• We use a structured environment and routine within the new setting 

to provide stability and reassurance. 
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• We use known routine to incorporate and teach new skills, (including 

transition), and develop independence. 

• Daily routines will be followed which will allow for minimum stress but 

will incorporate appropriate levels of challenge to individuals. 

• Daily routines will incorporate a settling in period for each student as 

they arrive. This may be a choice or directed activity, depending on 

need. 

• Change will be taught/ planned for in the curriculum to begin to 

prepare students for times of transition. Change can be a positive 

experience as well as an opportunity to teach coping strategies to deal 

with less positive change.  We must allow change to occur.  If possible 

make positive changes into the timetable by planning a surprise visit to 

the pool for example. 

• The use of working for reward/ obsession time will be allowed and 

used to motivate and help students accept transition.  

• Staff will be aware that the new smells and sounds in a new setting 

may affect young people with ASC and this will be taken into 

consideration- through use of sensory diet, seating near a window etc. 

• In the ASC classes staff are flexible in relation to the timetable 

specifically in regards to time keeping and change of the daily 

timetable to ensure individual needs are met as well as learning 

objectives achieved. However to provide continuity and consistency all 

three ASC specific classes have ‘anchors’ throughout the school day 

such as sensory diet, relaxation time and choice time.  

• Weekly whole school briefings about behaviour with notes and updated 

behaviour plans are shared with all staff  

• Weekly class meetings in regards to behaviours, weekly plans and 

therefore preparation/ strategies needed to ensure positive access to 

learning for students.  

• Weekly autism drop-in meeting for staff working with autism pupils 

• Central ASC resource with guidelines and examples of assessment, 

planning / resources etc 

• Pupil info regularly updated on the shared network area so always 

readily available 

• Whole school use of and training in Team Teach Positive  allows all 

staff  to support our pupils in times of transition around school/crisis 

in classes if needed.  

 

Positive behaviour management  

• As described above all staff are trained in Team Teach Positive 

handling - holistic approach to a range of risk reduction strategies 



 

 

 

 

40

which include non verbal, verbal and where ‘reasonable and absolutely 

necessary’, physical interventions. 

• Behaviour management is supported by documentation which supports 

the  student and aims to provide security, safety acceptance for 

recovery, repair and reflection for all concerned  

• Planned responses & techniques are written out and included in: 

Individual Behavior Support & Intervention (PHP’s) plans. 

• Following a restraint there should be both a support and reflective 

structure in place for both staff and students involved. 

• All incidents using restraint should be reported, recorded, monitored 

and evaluated. 

• As discussed previously staff attend :  

- Weekly whole school briefings about behaviour with notes and 

updated behaviour plans are shared with all staff  

- Weekly class meetings in regards to behaviours, weekly plans and 

therefore preparation/ strategies needed to ensure positive access to 

learning for students.  

• Staff provide a weekly autism drop-in meeting for staff working with 

autism pupils to discuss issues/ strategies in regards to behaviours.  

• Central Positive behaviour management resource with guidelines and 

examples of positive behaviour management plans.  

• Individual positive behaviour plans are regularly updated on the shared 

network area so always readily available 

• See positive behaviour management policy for more details.  

 
 

 

In summary:  

 As stated previously each of our students are individuals and therefore 

individual and specific strategies for each student are planned 

accordingly to their own needs.  As a school Beacon Hill recognises and 

promotes the importance that all partners in pupils learning are involved 

in the development and evaluation of the curriculum. This is to ensure it 

meets the needs of the pupils in a holistic and challenging way. This is 

especially important for parents, members of the multi disciplinary team 

and the young people themselves. 

As with all our students with or without a diagnosis of ASC, Beacon Hill 

recognises the importance that when teaching any student, using their 

strengths to help them build upon their weaknesses is vital.  
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The celebration of pupils’ achievements across the curriculum is vital for 

their success and for their learning. This policy and its rationale are a 

working document which is regularly updated as our knowledge and 

practise is developed.  

 

 

 

 

Appendix 1 

Guidance on the use of whole school and ASC specific anchors. 

 

Whole school anchors are the use of ; 

 

Class Visual timetable 
The use of timetables  is an whole school anchor.  

Aim 
The aim of teaching the use of visual timetables is to ; 

• To develop knowledge and understanding of the daily timetable/ lesson 

routine 

• To develop the ability to accept direction and complete less motivating 

activities 

• To develop independent organisational skills  

• To accept change 

• To accept unexpected events e.g. use of surprise/ special activity/ visitors etc  

Ultimately the use of timetables aims to help students organise themselves through the day both at 

school, home and out and about e.g. to get themselves dressed/ cook a meal etc  

 

Progression guidance and what it looks like in the classroom.  

This is general guidance to highlight the progression process of the use of timetables. However we 

recognise that the starting and finishing point is different for every child. The rate of progression will 

be developmental rather than opposed to age.  

In the all classrooms timetables will include  ; 

Class timetables 

Individual work timetables. 

 

All classes will use a class timetable this will be;   

  presented vertically. 

  be yellow. 

 Have Symbols will  a yellow border . 

 Will focus on the subject /lesson e.g. literacy – to develop students 

understanding of symbols/  subject names  

 Will have a  labelled finish packet underneath the timetable  

 Adults will refer to and model the use of the timetable and finish packet 

throughout the day 

 
 

Individual timetables;  
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 Will be presented vertically. 

 Will be yellow. 

 Symbols will have a yellow border . 

 Students photograph will be placed above  their timetable  

 Initial and intermediate stages will focus on where symbols/ photos to 

promote IND 

 

Initial stages  

 

 

 

Starts with the Now – through the use of 3D objects, 2D objects e.g. 

magnets or  photos  

 

Extends to This first then that / now and next. Using photos at first and 

then extending to use of symbols. 

 

Initially adults are taking the object / photograph to the student and 

directing attention to the objects/ symbols. 

Focus of photo/ is  where  

 

Students may not give attention easily.  

 

Some students may be able to understand and read an individual  

timetable but due to their rigidity of thought they may need to use a 

Now and Next board.  

Intermediate 

stage  

 

 

Use of photos or symbols. 

 

Focus again on where they are going to work 

 

Students will give attention to timetable / Now and Next board with 

direction. 

 

Timetables are situated on a wall all/ divider with the students 

photograph above it.  

 

Students is able to transition to/ access their timetable with gestural/ 

partial physical prompting.  

 

Although students are encouraged to travel to the timetable to access it, 

if needed staff can take the timetable strip t the student to reduce the 

demand of micro transitions for the student.  

 

Students will remove the symbol/ photo from the timetable and sign 

into their lesson/ activity. Placing the photo/ symbol onto the signing in 

sheet with support.    

 

Staff will support students signing out of activity- placing the symbol in a 

finish packet –  

Packet may be a general packet or individual – can be taken to the 

student 

Generalised 

stage  

Students is able to transition to/ access their timetable with Spoken 

prompt only.  
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Timetables are situated on a wall all/ divider with the students 

photograph above it and Finish packet below it.  

 

Students will remove the symbol/ word from the timetable and sign into 

their lesson/ activity. Placing the photo/ symbol onto the signing in 

sheet with spoken support only.    

 

Students will sign out of activity with spoken support only - placing the 

symbol into their own finish packet.  

 

Students will begin to read and use timetables independently 

Students may being to read and anticipate and organise themselves for 

the next activity using the timetables.  

Focus on subject and where e.g. group reading, One to one work, 

Independent work  

 

The number of symbols/ photos on the  timetable varies according to the student’s needs – both 

academic and in regards to their rigidity of thought.  

The symbols do not move up the timetable they are removed and placed in a finish packet once 

complete.  

Symbols are spaced out to ensure visually clear however staff need to be aware a gap or space on a 

timetable can cause anxiety as students may be unsure what activity may be next or is missing.  

 

 

 

 

• Use of symbols- all staff use communicate  in print symbols. 

Timetable symbols are stored in the visual resource folder on the 

google drive ready for use.   
The number of symbols/ photos on the  timetable varies according to the student’s needs – both 

academic and in regards to their rigidity of thought.  

 

General guide to use of photos / symbols or words. 

Typically a SCERTS Social partner will use photographs or objects 

Typically a SCERTS Language partner will use photographs or symbols  

Typically a SCERTS Conversational  partner will use symbols  or words  

 

Now and Next boards will;  

 Will be presented vertically. 

 Symbols/ photos  will have a yellow border . 

 The Now/ Now and Next boards are portable and travel to the student 

 

 

 

  

 

• Use of visuals such as now and next boars/ choice boards etc - 

using communicate  in print  

• All timetable symbols  will be yellow (Narrative colours) 
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All timetables will have a finish packet – labelled with finish symbol  

All timetables will be orientated vertically  

All timetable symbols/ photos/ words will have a yellow border.  

Now and next boards  

• All now and next boards  will be orientated vertically- as the 

timetables 

• Portable  

• Timetables can be moved to the student too they don’t have to be 

static.     

 

• Use of Narrative colours – this is a consistent literacy based  

          approach . It aims to support the development and understanding  

          of communication based and is used in both mainstream and SEN  

          settings . School use the below colours for resources.  symbols/  

          worksheets etc.  

 

  
 

 

• Use of Makaton – training is given in house and there is a lead 

Practitioner for communication from which staff can  seek 

guidance as well as other staff with in depth knowledge of Makaton 

and On body signs.   

• Use of countdowns – verbal/ timers  
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• Traffic light communication system r.e. level of demand/  

behaviour. 

Progress for our students may vary even on a daily basis in 

response to change/ emotional state or illness or a sensory 

processing change/ disorder. 

 This is ok and school recognise that this maybe happen.  

This will be linked / described by the use of the traffic light 

systems used in class to ensure all staff working with the students 

know which level demand the student is working at. 

The level of demand chart should be placed near the classroom 

door so staff outside the classroom can see the chart before they 

come into the classroom. 

It is a discrete way of sharing information re behaviour/ emotional 

state of students with staff   
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• Use of calm room info; 

• The rooms are Mutli-  functional  

• Used for work, play/ choice and to access calming strategies.  

• But how accessed and monitored should be consistent  

• They are used positively – not as a punishment.  

• Students request the use of the room in different ways 

• Students request to come out of the room in different ways 

• Some classes shave the door open. Fobbed/ closed etc  

• Each class team knows; 

• who and why they access the calm room. 

• When they are allowed to access the calm room 

• How students ask for the calm room 

• If the door is kept shut or open 

• How students ask to come out of the calm room.  

• Each class is different  
• If used as part of behaviour management – needs to be included in 

the child’s Positive behaviour plan / care plan   

• Information needs to  be displayed in the classroom so visitors 

understand how the calm rooms are used.  

• Additionally how are the students monitored 

• Observation- how often? By who? Use of video monitor?  

• Safeguarding students must be observed and supported  

•  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use of the calm room 

Students access this room for a variety of reasons- work, choice 

time, sensory activities and quiet time . Students will access the 

room with the door open. If the door is closed an adult will always 

be in the room with students. The students can ask to go in the 

room using PECS/ speech/ gesture or sign. Some of the students will 

try and shut the door behind them, staff are aware of this and 

monitor the student’s use of the room carefully. If this occurs the 

door will be reopened immediately. 

C and R work well within the calm room where the room provides a 
quiet and cooler work environment. Staff support both these 

students when working in the room.  

J likes to access the room when he is finding the social implications 

of others difficult. Jake will display this difficulty by vocalising 

loudly. He prefers to be in the room on his own- the door will be 

kept open at all times.  

A and E like to access choice activities in the room- the door will be 

kept open and staff will supervise carefully. Both students will try 

and shut the door and or de fob the door to the other classroom.  

The other students will access the room at times but again as 
described above with support or the door open.  

As we share this room with another class we negotiate and work 

together to share the use of the room and the use of the room to 

support positive behaviour and de escalation is given priority.  
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• Use of fire drill/ alarm symbol/ visuals 

All staff use a fire drill keyring in the event of a fire alarm. This 

keyring uses communicate in print symbols to provide visual 

structure for students.  Fire drill symbols are stored in the visual 

resource folder on the google drive ready for use.   

 
• Use of staff keyrings – to ensure consistent portable 

communication system  

 
 

• Use of SCERTS emotion cards.  
specific teaching of emotional states linked to SCERTS emotion cards/ targets) 
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All classrooms should have and use SCERTS emotion cards. 

Students are taught how to use these both as an individual and 

within a group.  

The use of the SCERTS principles is gradually being embedded 

both within our curriculum. Assessment but also within our teaching 

and planning.  

SC” - social communication – the development of spontaneous, 

functional communication, emotional expression, and secure and 

trusting relationships with children and adults; 

• “ER” - emotional regulation - the development of the ability to 

maintain a well-regulated emotional state to cope with everyday 

stress, and to be most available for learning and interacting; 

• “TS” – transactional support – the development and 

implementation of supports to help partners respond to the child’s 

needs and interests, modify and adapt the environment, and 

provide tools to enhance learning (e.g., Picture communication, 

written schedules, and sensory supports). Specific plans are also 

developed to provide educational and emotional support to families, 

and to foster teamwork among professionals. 

 

 

 

Use of social stories 

• Tell what to do – what we want the student to do.  

• Use symbols/ photos  

• Think about blank questioning - most of students struggle with how 

others feel and the why  

• Essential information./ Text  

• Use of narrative colours  

• Central resource – See Lead Practitioner for examples/ support  
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• Focus and assessment of communication skills  - 

•  

 

 

 

Use of physical and visual structure to aid / promote knowledge 

and independence. 

 The classrooms will have defined areas for group, 1:1 and play/ choice 

sessions. In addition furniture will be used to reference subject 

presentation. 

• The physical set up of the classroom will take into account the 

students individual sensory needs.  

 

Displays will be; 

• Structured 

• Clear 

• Essential information for students – (not for staff)   

• Accessible in for  students (e.g. not too high)  

• Area around plasma screen/ whiteboard visually clear  

• Use of blinds to prevent sun/ reflection  

• Communicate in print- narrative colours – minimal symbol use e.g. 

Not every word in a sentence will need a symbol  
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• Visually clear 

• Narrative colours.  

 

 

 

 

Classroom audit given to staff to help structure classrooms; 

Environmental audit of classrooms  
 

Class                                    Department  
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 Evidence of  Displayed- clearly? Orientation?  

Class timetable  

  

 

 

  

Finish packet  

 

  

Individual 

timetables/ now 

and next  

  

 

Finish packet?  

 

  

Photographs above 

individual 

timetables?  

 

  

Level of demand  

 

  

Who is in class 

chart  

 

  

Photos of staff 

and students on 

class door.  

 

  

Help symbols  

 

   

Toilet symbols  

 

  

Choice boards  

 

  

Calm room door 

labelled for use? 

  

Calm room info re 

use on door? 

  

Additional visual 

structure about 

who is using calm 

room and how?  

  

Communication 

systems ? 

 

  

Labels on 

resources?  

  

Class room areas 

defined/ 

structures? 

 

  

Resources stored 

in structured 

manner ?  

  

Displays clearly 

defined?  

 

  

Staff Info 

displayed in 

structured way/ 

minimising visual 

distraction?  

  

Use of narrative 

colours? 
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Additionally within the ASC specific classes the below additional anchors 

are used;  

 

• Visual timetable for lesson breakdown.  
 

Lesson timetables/ breakdowns will be  

 Will be presented vertically. 

 Will be yellow. 

 Symbols will have a yellow border . 

 Will focus on the activity e.g. print screen/ symbol description – to develop 

students understanding of the lesson format and how many activities they are 

expected to complete and when   

 Will have a  labelled finish packet underneath the timetable  

 Adults will refer to and model the use of the timetable and finish packet 

throughout the lesson   

See guidance for timetables above for more detail.  

 

• Healthcare lesson students will partake in a weekly healthcare 

lesson aimed to develop students ability to follow and participate 

positively in various health and self care routines. Maintaining and 

transferring these skills to different contexts and people  These 

routines include;  
Hair brushing, Teeth cleaning, Nail cutting/filing, hand washing,  medical 

procedures: use of the blood pressure machine, sticky patches used in ECGs, 

antiseptic wipes on arms and backs of hands, The use of scales and height 

measurement machine: initially bring these into class and gradually introduce 

transition to the 1:1 room (aiming eventually to go to the treatment room). 

Pupils to have their own personal care box with a mirror, hair brush, toothbrush, 

toothpastes, flannels etc. Staff have made/to make more powerpoints or visual 

instructions  of them having their hair brushed (and smiling/being happy), their 

teeth cleaned etc to show pupils before the activities  

 

Relaxation  
Relaxation- group activity.  

Aim 

The aim of teaching the relaxation session is to develop and build the ability to; 

• Be still 

• Be quiet 

• To give attention to adult chosen music and / or visual presentation.  

• To develop calming strategies. 

These skills will help students achieve a calm but alert state ready to access their learning.   
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The ultimate aim of this lesson is to help the students develop calming strategies e.g. use of fidget toys/ 

IPAD/ IPOD/ music to self-occupy and calm themselves.  The long term aim is for the students to use 

these skills as and when they needed throughout their daily routine. In the long term students will 

request the use of these strategies themselves to help them relax and cope with the chaos that daily life 

presents.  

Progression guidance and what it looks like in the classroom.  

This is general guidance to highlight the progression process of the above skills . However we 

recognise that the starting and finishing point is different for every child. The rate of progression will 

be developmental rather than opposed to age.  

Initial stages  Students will  accept positively being in a room with background 

music playing and or visual display on a plasma screen.  

Students have opportunities to stand, sit or lie down- pupil chooses 

what to do.  

Adult is directing students.  

Choice activities turned off.  

Intermediate stage  Partial prompts are needed to transition to the activity. Adult 

choose/ prompts the students to sit/ stand/ lie down. This is 

assesses on individual need e.g. sensory factors/ emotional state 

etc.  

Student is able to listen/ watch the music/ presentation with some 

support e.g. gestural and spoken prompts.  

 

Generalised stage  Students is able to transition to the activity with Spoken prompt 

only.  

Student is able to  be still 

Individual chooses their own strategy e,g, sitting on  bean bag/ 

chair/ floor ,  using fidget toy to aid concentration.  

Students begins to recognise when they need to access calming 

strategies and will request calming strategies.   

 

Note. 

Progress may vary even on a daily basis in response to change/ emotional state or illness or a sensory 

processing change/ disorder. This is ok and school recognise that this maybe happen. This will be 

linked / described by the use of the traffic light systems used in class to ensure all staff working with 

the students know which level demand the student is working at.  

 

 

 

 

 

Independent work skills session  
Independent work skills. 
Aim 

The aim of teaching independent work skills sessions is to develop and build independent 

organisational skills across the curriculum and daily life. These skills will be taught as a stand alone 

IWS session as well as generalising these skills across the curriculum both in and out of school/ The  

long term goal of teaching of these skills is to  promote independence in regards to life skills e.g. 

shopping using a list, cooking- following a recipe etc.  

 

Progression guidance and what it looks like in the classroom.  

This is general guidance to highlight the progression process of IWS. However we recognise that the 

starting and finishing point is different for every child. The rate of progression will be developmental 

rather than opposed to age.  
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Initial stages  Adult has resources set up and ready for completing. Students 

complete tasks with physical prompting, this may include full 

physical help e.g. hand over hand support.  

Adult organises resources for student. Adult may sit or stand next to 

or opposite the student.  

 

Intermediate stage  Resources are on the table ready for the students. Students begin to 

show some organisational skills e.g. collecting resources from work 

tray/ pile and putting finished work in finish tray with some gestural 

or partial physical prompting. Adult stands behind students, adult 

will withdraw prompts and physical presence when possible. 

Students work in a familiar place within the classroom. 

 

Generalised stage  Student able to collect and organise resources themselves- some 

spoken help maybe given initially.  

Students will complete tasks independently  

Once finished students put resources in finish tray / put away.  

Students transfer these skills across the curriculum to other lessons 

and contexts e.g. within group lessons, other classrooms and out in 

the community.  

Students will use their usual communication and Autism specific 

strategies to help them to do this e.g. visual instructions/ 

timetables.  

 

 

 

 

 

Timetables 

Aim 

The aim of teaching the use of visual timetables is to ; 

• To develop knowledge and understanding of the daily timetable/ 

lesson routine 

• To develop the ability to accept direction and complete less 

motivating activities 

• To develop independent organisational skills  

• To accept change 

• To accept unexpected events e.g. use of surprise/ special activity/ 

visitors etc  

Ultimately the use of timetables aims to help students organise 

themselves through the day both at school, home and out and about e.g. 

to get themselves dressed/ cook a meal etc  

In all classrooms timetables will include   
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General guide to use of photos / symbols or words. 

Typically a SCERTS Social partner will use photographs or objects 

Typically a SCERTS Language partner will use photographs or symbols  

Typically a SCERTS Conversational  partner will use symbols  or words  

 

Now and Next boards will;  

 Will be presented vertically. 

 Symbols/ photos  will have a yellow border . 

 The Now/ Now and Next boards are portable and travel to the student 

 
Lesson timetables/ breakdowns will be  

 Will be presented vertically. 

 Will be yellow. 

 Symbols will have a yellow border . 

 Will focus on the activity e.g. print screen/ symbol description – to develop 

students understanding of the lesson format and how many activities they are 

expected to complete and when   

 Will have a  labelled finish packet underneath the timetable  

 Adults will refer to and model the use of the timetable and finish packet 

throughout the lesson   

 

 

 

What the rationale looks like in the classroom and progression 

guidance for each anchor.  
The rationale describes the anchors which are used across all four ASC  specific classes to ensure 

consistency, continuity which aids the student’s confidence and progress and transition.   

The use of timetables, Narrative colours, SCERTS  and independent work skills  are anchors that 

should be used across the whole school. As well as the use of the principles of the TEACCH approach.  

 

The use of timetables  is an whole school anchor.  

Aim 

The aim of teaching the use of visual timetables is to ; 

• To develop knowledge and understanding of the daily timetable/ lesson 

routine 

• To develop the ability to accept direction and complete less motivating 

activities 

• To develop independent organisational skills  

• To accept change 

• To accept unexpected events e.g. use of surprise/ special activity/ visitors etc  

Ultimately the use of timetables aims to help students organise themselves through the day both at 

school, home and out and about e.g. to get themselves dressed/ cook a meal etc  

 

Progression guidance and what it looks like in the classroom.  

This is general guidance to highlight the progression process of the use of timetables. However we 

recognise that the starting and finishing point is different for every child. The rate of progression will 

be developmental rather than opposed to age.  

In the all classrooms timetables will include  ; 
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Class timetables 

Timetable detailing lesson breakdowns 

Individual work timetables. 

 

All classes will use a class timetable this will be;   

  presented vertically. 

  be yellow. 

 Have Symbols will  a yellow border . 

 Will focus on the subject /lesson e.g. literacy – to develop students 

understanding of symbols/  subject names  

 Will have a  labelled finish packet underneath the timetable  

 Adults will refer to and model the use of the timetable and finish packet 

throughout the day 

 
 

Individual timetables;  

 Will be presented vertically. 

 Will be yellow. 

 Symbols will have a yellow border . 

 Students photograph will be placed above  their timetable  

 Initial and intermediate stages will focus on where symbols/ photos to 

promote IND 

 

Initial stages  

 

 

 

Starts with the Now – through the use of 3D objects, 2D objects e.g. 

magnets or  photos  

 

Extends to This first then that / now and next. Using photos at first and 

then extending to use of symbols. 

 

Initially adults are taking the object / photograph to the student and 

directing attention to the objects/ symbols. 

Focus of photo/ is  where  

 

Students may not give attention easily.  

 

Some students may be able to understand and read an individual  

timetable but due to their rigidity of thought they may need to use a 

Now and Next board.  

Intermediate 

stage  

 

 

Use of photos or symbols. 

 

Focus again on where they are going to work 

 

Students will give attention to timetable / Now and Next board with 

direction. 

 

Timetables are situated on a wall all/ divider with the students 

photograph above it.  

 

Students is able to transition to/ access their timetable with gestural/ 

partial physical prompting.  
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Although students are encouraged to travel to the timetable to access it, 

if needed staff can take the timetable strip t the student to reduce the 

demand of micro transitions for the student.  

 

Students will remove the symbol/ photo from the timetable and sign 

into their lesson/ activity. Placing the photo/ symbol onto the signing in 

sheet with support.    

 

Staff will support students signing out of activity- placing the symbol in a 

finish packet –  

Packet may be a general packet or individual – can be taken to the 

student 

Generalised 

stage  

 

Students is able to transition to/ access their timetable with Spoken 

prompt only.  

 

Timetables are situated on a wall all/ divider with the students 

photograph above it and Finish packet below it.  

 

Students will remove the symbol/ word from the timetable and sign into 

their lesson/ activity. Placing the photo/ symbol onto the signing in 

sheet with spoken support only.    

 

Students will sign out of activity with spoken support only - placing the 

symbol into their own finish packet.  

 

Students will begin to read and use timetables independently 

Students may being to read and anticipate and organise themselves for 

the next activity using the timetables.  

Focus on subject and where e.g. group reading, One to one work, 

Independent work  
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Appendix 2. 

 

Guidance on the use of weighted products to provide calming 

propricoetpive input.  

 

 

The deep pressure provided by weighted jackets has a "calming and 

organising" effect on the body's proprioceptive system. 

What is proprioception? 

Our muscles and joints have tiny sensory receptors that tell our brain 

where our body parts are. E.g. When you put a spoon to your mouth, you 

don’t need to look at the spoon to see where it is or feel for your mouth 

to know where to place the spoon. It is largely your proprioceptive 

receptors giving you this information. Your brain then uses this 

information to plan movements so that you can coordinate your body. 

Deep touch is one technique that provides added weight and pressure to 

calm children by creating a point of focus that draws attention away from 

their environment, especially while at school where they can easily 

become overwhelmed  by sensory information. 

Studies have shown the stimulation from pressure reduces nervous 

system arousal, which is the root cause of sensory overload, and 

ultimately relaxes the child. 

The weight and pressure applied by the backpack helps to relieve anxiety 

by distributing it evenly across the body when the child becomes over 

stimulated. It provides pressure  to the sides, shoulders, and back of the 
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torso to give a hug-like squeeze, which helps the child feel calm and 

relaxed. 

The back packs ideally should have a strap to keep the backpack in place  

to provide to  calm and provide even  proprioceptive input to the 

shoulders, back and sides of the student.  

The back pack provides a discrete way of providing the sensory input 

needed for some children.  

 

Resistance. By offering resistance to the muscle, the Golgi tendon organs 

are stimulated in the joints (joint receptors) and so, in a sense, the joints 

and muscles provide a great wake up call to the brain when weight is 

applied. 

 

Muscle Tone. With resistance comes more normalized muscle tone. Since 

many kids have low muscle tone (where the muscles are loose, floppy and 

not strong), a weighted item can help improve tone. 

Adjustable. When using a  backpack the weight an be adjusted to alter 

the amount of resistance.  This means that you can adjust according to 

sensory needs or activities. 

The weight of a back back needs to be  

Not too heavy or they can provide too much inout and create over 

stimulation and or injuries.  

Staff should not hold the back pack or hold the handle on a back pack to  

guide the students or prevent the students running away.  

This could cause inury to the child e.g. the strap could rise up their chest 

and restrict their chest/ airway and therefore breathing. This could 

cause injury to the children’s under arms . 

If a child dropped to the floor this could cause injury to the adult holding 

the strap/backpack. 

 

Staff should not use the backpack/ handle to pull up a student who has 

dropped to the floor to prevent them absconding to prevent the strap 

pulling up the back pack / chest strap which could place additional 

pressure on the child’s chest/ air way. 

 
Straps on back packs.  

Some students have a strap on a back pack to allow adults to  
To allow staff to support students and prevent absconding , whilst at the same time 

reducing physical support and give them  more personal space . The strap allows staff to 

hold belt rather than link / hold  the child’s hands or  arms. If the child is  constantly 

puling and the strap is extended to its fullest for any length of time then staff must 

then hold the young persons hand/ arm to prevent them absconding to prevent the strap 
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pulling up the back pack / chest strap which could place additional pressure on the 

child’s chest/ air way. Staff should not use the strap to pull up a student who has 

dropped to the floor for the same reason.  

 

A student may wear a normal  back pack  (without weight) with a strap for 

this reason.  

A weighted back pack could also have a strap on for this reason.  

 

Sensory hug t shirts  

Pressure provides a different yet similar sensation to weight and is more 

generalized and uniform to the nervous system. Sometimes pressure can be 

preferred over weight for the following reasons: 

Natural hug. Pressure can feel like a natural and much needed hug. Wearing 

compression shorts, shirts or vests can calm and neutralize an over 

stimulated sensory system. Since it surrounds the body, you can have even 

pressure all over. 

Touch receptors. Wearing a compression vest or using a compression 

tool can stimulate touch receptors, creating a calming sensation and raising 

endorphin levels for a general sense of euphoria. Some weighted  items such 

as hoodies or caps  with sleeves or hoods  can even provide pressure through 

the head, forearms or other body parts. 

Constant. Pressure remains constant and does not vary other than when you 

choose to adjust the pressure (when wearing a vest). 

•  

 


